
Pupil Premium Strategy Statement

This statement details our school’s use of pupil premium funding (and
recovery premium for the 2021 to 2022 academic year) to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in
this academic year and the effect that last year’s spending of pupil premium
had within our school.

School overview

Detail Data
School name The Pingle Academy
Number of pupils in school 1403
Proportion (%) of pupil premium eligible pupils 35%
Academic year/years that our current pupil
premium strategy plan covers (3 year plans are
recommended)

2021/22
2022/23
2023/24

Date this statement was published November 2021
Date on which it will be reviewed October 2022
Statement authorised by S Hall - Acting

Principal
Pupil premium lead S Waller - Assistant

Principal
Governor / Trustee lead A Hobson

Funding overview

Detail Amount
Pupil premium funding allocation this academic
year

£320,000

Recovery premium funding allocation this
academic year

£53,125,000

Pupil premium funding carried forward from
previous years (enter £0 if not applicable)

£17,371

Total budget for this academic year
If your school is an academy in a trust that pools
this funding, state the amount available to your
school this academic year

£390,496
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Part A: Pupil premium strategy plan

Statement of intent

Summary

As a fully inclusive academy, our intention is to provide an inspirational and
inclusive teaching and learning environment with outstanding teaching and
learning. Our ultimate goal is that no child is left behind socially, or
academically because of disadvantage.  We strive to have high expectations
of all students, raise lifelong aspirations and focus on removing barriers to
learning and achieving excellence.  We hope that irrespective of background
or the challenges students face, they make good progress and achieve well
across the curriculum.

Demography and school context

The Pingle Academy is in Swadlincote, South Derbyshire, and:
● is an ex mining community
● ranks 311 out of 324 localities nationally for social mobility and has

the lowest rates in Derbyshire
● has below average rates of household income
● has very low rates of ethnic diversity

The Pingle Academy has:
● below average attainment on entry
● above averages rates of SEND/students with EHCP
● two enhanced resource units
● above average rates of disadvantaged students
● a large cohort of vulnerable students who have an allocated social

worker

The core approaches at The Pingle Academy is to support students to:
● Reduce the attainment gap between the school’s disadvantaged pupils

and others nationally.
● Reduce the progress gap between the schools disadvantaged pupils

and others nationally.
● Raise the in-school attainment of both disadvantaged pupils and their

peers.

We want all students to:
● Be able to accumulate knowledge, behaviours and skills which can be

drawn upon and will enable them to be successful in society, their
career and the world of work.
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● Have equal access to knowledge and experiences regardless of their
socio-economic background. This includes additional, out of lesson
experiences both with the academy and externally.

● To understand how best to achieve their aspirations and maximise
their potential

A significant proportion of the Pupil Premium budget supports the funding of
salaries for additional members of staff who provide a range of support to a
high proportion of pupil premium students.

Support has been improved in the following areas:
● TBC - On site alternative provision
● KS3 Intervention teacher with specialism in supporting PP students

with SEND.
● Literacy intervention TA(s)
● Seclusion room manager
● Free School Meal breakfast club supervision
● Family Services
● Student support workers
● Attendance officer

In addition to salaries financial support has been provided to students
eligible for PP funding for uniform, trips, stationary, specialist equipment,
books, revision materials, ipads, music lessons

Challenges

This details the key challenges to achievement that we have identified among
our disadvantaged pupils.

Challenge
number

Detail of challenge

1 Lower attainment on entry for students eligible for PP than
for non PP students which potentially results in lower
expectations from the beginning of year 7.
*(All year groups at The Pingle Academy are behind the
National Average on entry for Eng/Maths or APS)

2 Engagement and attitude to learning in KS3 and 4 are more
problematic on average for PP students and are having a
detrimental effect on their academic progress and that of
their peers.

3 Average lower reading ages of students eligible for PP in key
stage 3, which prevents students from accessing the
curriculum and making progress across all subjects

4 Attendance during 2020-21 for pupils eligible for PP was
86% (whereas students’ attendance for the whole academy
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was 93.3%). This reduces their school hours and causes
them to fall behind

5 Absence and persistent absence rates are higher than
national for our PP students when compared to non PP
students.

6 Impact of wider school closure due to COVID had a greater
impact on PP students than non-PP students due to lack of
appropriate IT equipment and infrastructure.

7 Challenges associated with lack of sufficient parental
engagement

Intended outcomes

This explains the outcomes we are aiming for by the end of our current
strategy plan, and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improve the outcomes of attainment
and progress for eligible students.

Ensure gap between PP and Non PP
is reduced

Encourage the full engagement in
education post-COVID by continuing
to develop confidence, independence
and ensure students are equipped
with the appropriate study skills to
succeed.

Reduction in the number of lessons
missed both from behaviour and
other issues.
Improved attitudes to learning in
school evidenced through pupil
voice, attendance and ATL scores
Reduced the amount of behaviour
interventions required for PP
students

Increase self confidence, aspiration
and resilience with PP students and
parents to create an environment
where learners can flourish.

Improved uptake in:
- Extra-curricular activities
- Lesson 6, weekend and

holiday revision
- Trips
- Parental events
- Work experience

Academic pathways post-16
Evidenced through student voice

Improved the attendance of PP
students

Reduce the number of persistent
absentees amongst PP students.
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Activity in this academic year

This details how we intend to spend our pupil premium (and recovery
premium funding) this academic year to address the challenges listed
above.

Teaching (for example, CPD, recruitment and retention)

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Ensure that
researched based
teaching forms the
basis of quality
first teaching
across the
academy,
particularly direct
instruction,
modelling and
building ratio and
this is outlined in
teachers’
professional
development
calendar for
2021-22

Evidence from the Sutton Trust
suggests metacognition, self
regulation have a good impact on
students’ progress. Supporting the
Attainment of Disadvantaged Pupils
(DFE, 2015) suggests high quality
teaching as a key aspect of successful
schools

1,2,3

To use seating plan
technology to
ensure that
teachers are
knowledgeable
about the students
in their classes,
and plan
appropriately.

The evidence on within-class
attainment grouping indicates that it
is likely to be beneficial for all
learners, providing an average benefit
of three months’ additional progress.
However, there appears to be less
benefit for lower attaining pupils than
others. (EEF Toolkit 2015)

1,2,6
(meetings
booked)

Engage with
DCC/EEF Learn to
Read programme
and plan teacher
development
training on
strategies to
support students’

Evidence suggests that there is a
positive relationship between reading
frequency, reading enjoyment and
attainment (Clark 2011; Clark and
Douglas 2011).
Effective teachers of literacy have a
wide and varied repertoire of teaching
practices and approaches, integrating

1,2,3,7
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reading
comprehension
across all faculties.

reading with writing, differentiating
instruction and having excellent
classroom management skills. They
are alert to children’s progress and
can step in and use the appropriate
method to meet the child’s
instructional needs. The ‘effective’
teacher uses an eclectic collection of
methods which represents a balance
between the direct teaching of skills
and more authentic, contextually
grounded literacy activities. (Hall and
Harding, 2003)

Review of grouping
in y7 enabling more
students eligible for
PP to make expected
progress at the end
of the year in both
English and Maths.

This process will give priority to
students eligible for PP regarding
decisions about setting. Decisions are
determined by SAT standardised
scores in year 6 and then compared to
MIDYIS scores early in year 7. (NB-
Midyis and teacher assessment for
2020 only).
Class sizes are considered to ensure
that because of any uplift in setting no
Non PP students are disadvantaged by
being moved down a set to
accommodate.
Waldfogel and Washbrook 2010 using
data from the Millennium Cohort
Survey found: "children from
disadvantaged backgrounds were
already up to a year behind more
privileged children educationally by
the age of 3.

1,2,3

Accelerate progress
of an identified
group of
underperforming
disadvantaged
students through a
year 7 “nurture
group”

Ensuring transition information is
accurate and provided in a timely
fashion to identify the correct students
for the “nurture group”.
The EEF's Toolkit, a summary of
educational research which provides
guidance for teachers and schools on
how to use their resources to improve
the attainment of disadvantaged
pupils, has an extensive evidence base
to prove the efficacy of the use of
nurture groups.
Students will be given additional
resources to support their literacy and
numeracy progression in a consistent
environment.

1,2,3
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Employment of a skilled primary school
teacher with experience of staff
training within the local authority to
deliver literacy to vulnerable
disadvantaged students with emotional
or social issues in year 7.
This group will have increased levels of
care and support, fewer class teachers
and will have an added focus on
literacy.

Targeted academic support (for example, tutoring, one-to-one
support structured interventions)

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

To improve specific
weaknesses in
literacy for
underperforming
year 7-9 PP and
Non PP students in
preparation for
GCSE through the
use of teaching
assistants.

EEF Improving Literacy
guidance report (2019)
recommendation 7 is to provide
quality literacy interventions
and appropriate assessment
tools to match students to
relevant interventions
Use of Teaching Assistants to
deliver small group English
intervention to students
identified on specific
weaknesses. This will take place
after school.
Short term interventions based
on specific need from the data
and areas of weakness provided
by the English teachers.
Small group interventions with
qualified and experienced staff
have proven to be effective. EEF
toolkit suggests that targeted
interventions by TAs can be
effective, with the correct focus
and resources

3

The use of small
groups to improve
KS4 outcomes for
underperforming
PP students at all

Use of a small number of
qualified and highly experienced
Maths and English teachers to
deliver small group intervention
focused on identified specific

1
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levels based on
specific
weaknesses.

weaknesses to KS4 students to
allow them to make appropriate
progress and correct any gaps in
knowledge.
Small group interventions with
qualified and experienced
teaching staff have proven to be
effective. EEF toolkit suggests
that targeted interventions by
highly qualified teachers can be
highly effective.

Attendance for
additional learning
opportunities for
disadvantaged
students.

Track the attendance of PP
students at lesson 6 and address
any areas of non attendance for
this target group.

2

The successful
running of TBC,
our Alternate
provision, which
supports academic
progress as well as
SEMH support

PP students are 4X more likely to
be excluded (Peter Humphries
Senior HMI Sec Ed Pupil
Premium Conference:
23/3/2018) Keeping them in
alternative provision and
shaping the curriculum to meet
their needs will help to avoid
this.

1

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £260,000

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Increase
attendance rates
for pupils eligible
for PP.

Academy EWO employed to
improve the attendance of all
students eligible for PP, via
application of the academy
attendance systems, liaison with
early help and LA and analysis
of data. Focus on home visits,
the reintegration of persistent
absentee students into lessons
and provision of home tuition
arrangements. Provision of a
teacher to support the SENCO
with improving the attendance
of SEND students in receipt of
Pupil Premium.

4
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Attainment for children cannot
be improved if they are not
actually attending school. NfER
briefing for school leaders
identifies addressing attendance
as a key step.

Engagement of
students eligible
for PP improves

Funding for members of the
Student and Parent Services
team, to remove barriers to
engagement of students eligible
for Pupil Premium. This includes
the Head of Student and Family
Services, together with 4 Family
Support Workers.
The EEF Toolkit suggests that
targeted interventions matched
to specific students with
particular needs or behavioural
issues can be effective,
especially for students of
secondary age.

2

To remove financial
barriers to learning
through supporting
payments for
uniform,
equipment, and
other educational
resources and/or
experiences.
Support payments
for all
disadvantaged
students to have
1-1 ipads in all
years.

AP with responsibility for PP
spending to allocate funds as
required for students eligible for
(LAC/PP/FSM).

A proportion of the budget is
retained for “funds for
application” to support parental
financial requests as required.

6

To support a range
of parents who
would benefit from
the services
provided by the
early help team
based at Pingle

Caseload of the EWO and early
help team to support all PP
families who require support.
Availability of academy
resources such as time of
Progress Leaders and academy
staff to maintain students’
attendance.
The overall PP allocation and
subsequent salary costs of key
support staff.
“Funds for application”
limitations based on quantity of

7
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requests versus the
opportunities on offer and how
much financial support can be
offered for each.
No barriers to funding PP
students for 1-1 ipads.

Total budgeted cost: £ 329,000
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Part B: Review of outcomes in the previous
academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the
2020 to 2021 academic year.

Due to COVID-19, performance measures have not been published for 2020
to 2021, and 2020 to 2021 results will not be used to hold schools to
account.

Please use link below for a detailed analysis of Pupil Premium - Impact of
spend 2020-21:

LINK

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in
the previous academic year. This will help the Department for Education
identify which ones are popular in England

Programme Provider
NA NA
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