
 

 

 

 

Teaching and 

Learning: EAL 

guide 



  

2 of 13 

 

“One language sets you in a corridor for life. Two 
languages open every door along the way.” – Frank Smith 

Rationale: 
 
The de Ferrers Trust exists to ensure that all the children and young people in our care 
have the opportunity to fulfil their potential through achieving highly, regardless of their 
ability or background 
 
All schools within The de Ferrers Trust provide an education for all, which 
acknowledges, and is enriched by the diversity of ethnicity, culture and faith of its 
students.   

Equality of access to the curriculum for all students, including those for whom English 
is an Additional Language, is ensured not only by direct language support from 
EALCOs and teachers, but also by a whole-school approach. This comprises a 
learning environment that encompasses a varied range of teaching and learning 
strategies, multicultural resources and whole-school wider curriculum that embraces 
a range of world cultural events. 

 
At The de Ferrers Trust every teacher is a teacher of EAL. The schools within The de 
Ferrers Trust seek to enable all students to develop fluency and understanding of 
English. The EAL curriculum aims to equip students with the knowledge, skills and 
experiences which will enable them to participate actively in the world around them. 
We strive to develop the whole person and broaden students’ horizons through 
exploring culture, in addition to enabling students to build confidence and skill in 
manipulating the English language and its grammar in a variety of contexts. 
Throughout the learning journey, we actively celebrate the range of cultures and the 
languages our students speak at home and encourage them to make connections with 
the languages they already know.  

It is important to note that ‘English as an Additional Language (EAL)’ refers to learners 
whose first language is not English. Pupils learning EAL are not a homogeneous 
group, coming from diverse linguistic, cultural, ethnic and educational backgrounds. 
They may also be at different stages of English language acquisition (from complete 
beginner to fully fluent) and may also already be fluent in several other languages or 
dialects1.  

 

 

 

 

 

 

                                                      
1 Demie, F. Raising Achievement of English as an Additional Language Pupils in Schools: Good 
Practice. 2017. 
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A shared language: 

 

As a family of schools, our students currently speak over 90 languages within The de 

Ferrers Trust! 

 

English as an additional language (EAL) refers to learners English as an additional 
language (EAL) refers to learners whose first language is not English. The learner may 
already be fluent in several other languages or dialects, which is why the term English 
as a second language (ESL or E2L) is inappropriate and should not be used. The term 
English as a foreign language (EFL) refers to students studying English overseas or 
in this country for a specific purpose. It should not be used as an alternative term for 
EAL.  

 
Securing Success for all EAL Learners irrespective of academic 
ability:  

Research from English as an Additional Language: Good practice to raise 
achievement in Primary and Secondary Schools identifies that the most successful 
schools focus upon:  

 taking strong action to help learners acquire fluency as soon as possible, 
recognising that this was the first barrier to achievement that must be overcome  

 the quality of teaching and learning 

 effective leadership at all levels  

 effective use of an inclusive curriculum  

 diversity in the school workforce  

 strong values and high expectations  

 the effective use of assessment data to monitor and track EAL performance 
and targeted support and interventions  

 staff being aware of EAL learners’ needs and adapt their lessons to support 
them.  

Consequently, the EAL learners’ needs were met in lessons and targets for their 
literacy needs were set regularly. These learners made very good progress during 
their time in school. 2 
 

EALCO/ EAL Champions 

 

                                                      

2 Demie, F. and Gay, A. (2013). English as an Additional Language: Good Practice to raise 
achievement in secondary schools, Lambeth Research and Statistics Unit, Lambeth LA. / Demie, F. 
and Bellsham-Revell, A. (2013). English as an Additional Language: Good Practice to raise 
achievement in primary schools, Lambeth Research and Statistics Unit, Lambeth LA 
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It is the hope that all schools within our Trust will have designated EAL Champions or 

potentially an EAL Coordinator. The role of the EAL Champions is just as you would 

expect: to champion the needs of the EAL Learners in your school. They are there to 

support you in developing your own practice to further support the EAL students in 

your care. The EAL Champions are fully appraised of the most up to date research 

pertaining to EAL Learners and are happy to support you with any questions that you 

may have.  

 

Current EAL Champions:  

 

Eton Park and 

Lansdowne 

Horninglow 

Primary  

The Pingle 

Academy 

The de Ferrers 

Academy  

Lizi Eley Katie Wardle Sue Robinson  

Brenda Parker 

Diane Stewart 

Jared Barlow 

Jess Sowter 

Sara Massey 

Sarah Glover 

 

The EAL Champions meet half-termly to share best-practice from their own 

Academies and engage with current research on EAL Learners. We will be working 

towards the EAL Accreditation for our family of schools. If you are interested in joining 

the EAL Champion team please contact KPattinson@deferrerstrust.com   

 

Language Proficiency and English Language acquisition: 

 

EAL Proficiency 
Many pupils in England who are recorded as EAL are second or third generation ethnic 
minority students, exposed to a language other than English as part of their cultural 
heritage, but using English as their everyday language and fully fluent in it. We have 
known for some time that it is this factor – Proficiency in English – that is the key to 
understanding the educational achievement of pupils with EAL (Strand & Demie, 2005.) 
 
For the purpose of supporting our EAL learners most effectively, we follow either The 
Bell Foundation Assessment tool or the 2016 DfE Proficiency Scale to identify the level 
of need for every student.  
 

mailto:KPattinson@deferrerstrust.com
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Upon starting at a school within The de Ferrers Trust, students will sit a baseline test 
to assess their level of proficiency. Students are then either fully immersed in all 
lessons, or are withdrawn from some lessons for further support according to their 
EAL Passport of Need. Our Trust-wide curriculum aims to enable students to 
experience success in both transactional and academic English. As far as possible, 
we want students to have access to the full suite of subjects on offer at their stage of 
education. 
 
We acknowledge that a student’s level of acquisition of and progress in English will 
depend on a number of factors: 
 

 Context of their past experiences and circumstances 

 Level of literacy in their home/first language  

 Previous experience of formal education  

 Level of English proficiency on arrival in the country  

 Length of time in the country 

 The proportion of time spent using English outside of school. 

 
and will offer appropriate strategies and support in school according to the level of 
need. 
 
A widely accepted theory on the learning of English as an Additional Language states 
that learners can quickly become proficient in ‘social’ language (known as BICS - Basic 
Interpersonal Communication Skills), and that this takes anything up to two years. 

https://thehalleyacademy.org.uk/wp-content/uploads/2021/03/eal_learner.png
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However, it usually takes up to seven years to acquire the academic language (known 
as CALP – Cognitive Academic Language Proficiency) required to be successful in 
academic settings.  We should not mistake rapid progress at the BICS level for 
‘academic’ competence but continue to actively support progress in the acquisition of 
English as an Additional Language. An EAL pupil should be recorded as fluent when 
they “can operate across the curriculum to a level of competence equivalent to that of 
a pupil who uses English as his/her first language.” (Education Directorate, 2016.) 
 

 

 
 

We have a range of student work which represents each stage in the Language 

Proficiency and acquisition process. This will be useful for you to look at when you are 

made aware of a new student joining your class; it should give you an idea of what to 

expect from a student with the same proficiency and allow you to tailor your teaching 

appropriately. You will be able to find these exemplification documents on our EAL 

strand of the CPD Portal.  

 

Whilst obtaining an understanding of EAL Learner fluency is important to inform our 

teaching and learning, it is also important to remember that: “Whether or not a pupil 

was exposed to a language other than English during their early development (the 

definition of EAL), is a poor indicator of pupils’ educational achievement at school… 

bilingualism can be a huge asset in pupils’ learning. Any assumption that EAL pupils 

cannot be fluent in English until age 11 locks in low expectations for EAL pupils.” 

(Strand, EAL and Proficiency in English: What should we be assessing and how? 

Summer 2020) 

 

Generic Transference Errors 
 
Errors typically made by EAL students in transferring existing knowledge about their 
own language into the English language are listed in the table below. These 
transference errors are common to many of the languages spoken across our Trust.   
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Students who are learning juggling their multilingualism do not experience the 
two/more languages as entirely separate. They apply the rules of their first language 
to see if they work in their additional language, in this case, English.  Sometimes they 
work and sometimes they don’t. This is an indispensable device for learning as they 
test their hypotheses and correct them in order to acquire the new language. It is 
helpful if all staff actively support this learning process by correcting errors accordingly. 
 

Common Errors Examples 
 

Incorrect word order When she will be back?  
I must my sister telephone.   
I like very much apples 

Omission of article/insertion of 
unnecessary article/inappropriate article 

Let’s make __ fire.       
__ Film I saw was great.     
He finished the school last year 
She is a tallest girl in the class. 
 

Prepositions are confused, missed out or 
used inappropriately 

The work is too difficult to me. 
I was angry on him 
Discuss about this/climb on a tree/go to 
home 
 

Incorrect form of verb (tense, use of 
auxiliary, formation of past tense etc.) 

I watched TV when you telephoned. 
Mozart was living in the 18th century.    
When I will return I will telephone you.     
I enjoy to dance. 
Do you must work?      
I have seen her 2 days ago. 
She want to speak English. 
He didn’t came back. 
They runned away. 
She never doesn’t know nothing.   
 

Difficulty with plurals 
(Plurality is rarely expressed in Chinese.  
Students tend to drop the ‘s’ in writing 
and find final consonants difficult to 
pronounce in speech.) 
 

I’ve seen a lot of film lately. 
I have 3 sister. 
 

 

Teaching and Learning strategies: 
 
Menu of generic guidance for student specific in-class intervention strategies for 
Beginner, Intermediate and Advanced EAL students. There are more Teaching and 
Learning strategies on the EAL CPD Portal page.  
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New to English Early Acquisition Developing   Competence 

Be ready to offer 
emotional support 

Use bulleted pointed 
writing frames rather than 
cloze activities 

Attend to key aspects of 
grammar and pre-teach if 
necessary 

Recognise their real ability 
in spite of language issues 

Identify possible cultural 
causes of confusion in the 
topic 

Use talk as a tool for 
thinking and to ensure 
pupils have something to 
write about 

Present Key Words with 
Key Visuals 

Present Key Words with 
Key Definitions 

The seating plan places 
these pupils with other 
pupils who are good 
models of English 

Use visual presentations 
to introduce or explain 
new concepts 

Identify possible linguistic 
sources of confusion in 
your resources 

Distinguish between 
transfer errors and other 
errors when marking 

Check understanding 
regularly without asking 
‘Do you understand?’ 

Correct oral errors 
sensitively; repeat in a 
correct form rather than 
correct single words 

Make explicit the use of 
idiomatic expressions e.g. 
there’s no room to swing a 
cat 

Provide non-verbal ways 
to show understanding 

Use true/ false/ multiple 
choice exercises 

Use exemplars of similar 
writing at grades 9 , 8, 7, 6, 
5 

Use cloze activities/ 
simple writing frames/ 
sequence  

Choose when the seating 
plan groups pupils with 
the same language or 
separates them 

Mark at text and complex 
sentence level 

 

Establish a seating plan 
which allows working with 
a more advanced EAL 
student with the same 
language  

Use a no hands up 
technique to keep all 
students prepared to 
answer 

Use Scaffolding 

 

Use speaking frames to 
support participation in 
class discussion 

Use speaking frames to 
support participation in 
class discussion 

Use more formal talk as a 
bridge to writing 

 

Insist on bilingual 
dictionary on desk and in 
use 

Use modelling 

 

Encourage students to use 
more 
sophisticated/technical 
vocabulary to improve their 
writing 

 
Student specific in-class strategies for Competent and Fluent EAL learners: 
 

 Have high expectations 

 Be explicit about the use of grammar and correct any misuse e.g. tenses, word 

order, use of negative 

 Use formal talk as a bridge to writing and model sentences. 
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 Make explicit the use of idiomatic expressions e.g. ‘sit on the fence’, ‘kill two 

birds with one stone’ 

 Point out technical and specialist vocabulary and encourage use of 

glossaries/vocab lists. 

Where possible, use analogies and comparisons appropriate to their experiences. 

 

EAL Learners and their future attainment: 

There is research evidence from England showing that a pupil's fluency in English is 
a key predictor of their achievement in national tests at age 11 3 and in public 
examinations at age 16. 

In general, the data shows that there is a strong relationship between the stages of 
fluency in English and educational attainment. Empirical evidence shows that the 
performance level of EAL pupils increases as fluency in English increases. Pupils in 
the early stages of fluency perform at low levels and EAL pupils not fluent in English 
achieve significantly below White British pupils who speak English only. 4 

It takes about 5–7 years, on average, for EAL pupils to acquire academic English 
fluency. However, the speed of English language acquisition varies between stages 
of levels of English. On average, pupils are classified at Stage 1 (beginner) for about 
a year and a half, before moving to becoming familiar with English (Stage 2), where 
they typically remain for about two years. It takes about another two-and-a-half years 
at Stage 3 (becoming confident in English) before they can then be classified as fully 
fluent.’  

What are the other issues that our EAL Learners face? 

Many studies have shown a tendency for children with EAL to struggle with aspects of 
literacy such as reading comprehension (Murphy, 2018) and components of writing 
(Murphy, Kyriacou & Menon, 2015). Vocabulary is a strong predictor of both reading 
comprehension and writing is often under-developed in the majority language of EAL 
pupils relative to English first language children.  

We know that late-arriving EAL pupils are 15.5 months behind pupils whose first 
language is English. At the end of secondary [school] they are 20.7 months behind.5 
Furthermore, “Pupils living in the least deprived areas more likely to be assessed at a 
higher English proficiency level. 73% of pupils living in the least deprived decile were 
assessed as competent or fluent in English compared to only 59% of those in the most 
deprived decile”. 6  

                                                      
3 Demie, Strand (2005)  
4 Demie, F. Raising Achievement of English as an Additional Language Pupils in Schools: Good 

Practice. 2017.  
 
5 EPI Annual report 2020). 
6 DFE English Proficiency report 2020 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/868209/English_proficiency_of_EAL_pupils.pdf
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EAL learners are often overrepresented in the “Disadvantaged” category, with the DFE 
reporting that 25% of EAL Learners are Disadvantaged (EAL pupils from economically 
disadvantaged households, DFE, February 2020) 

The EAL Passport 

 

Where appropriate, an EAL Learner Passport will outline the needs that the EAL 

learners in your class have. Having an EAL Passport does not limit the expectations 

surrounding the pupils’ attainment but exists simply to promote our understanding of 

the current level of need of our EAL learner. This will allow you to tailor specific 

elements of your lesson to suit the needs more effectively. The passport will be in 

place to support all levels of EAL Learners, including the most proficient linguists to 

ensure that we are facilitating all students achieving their full potential.  

 

Cognitive load theory in relation to EAL Learners 

 

In essence, Cognitive Load Theory emphasizes the importance of prior knowledge in 

activating learning and of regular purposeful practice of what has been taught and, in 

particular, spaced retrieval practice to enable pupils to revisit ideas. Step by step 

learning is recommended with worked examples at each stage.  

 

We need to begin with the mindset of high expectations for all students, as expressed 

in S1 - Set high expectations. We need to champion EAL Learners at the forefront of 

such high expectations drawing on their considerable linguistic resources and not limit 

them e.g. with low level tasks, as to what it achievable.  

 

Other requirements to support EAL Learners in reducing cognitive overload: 

 

 Ongoing scaffolding and feedback 

 Deeper learning of fewer items 

 Rehearsal to the point of automaticity 

 On the basis of established knowledge the learning can then become 

elaborated and extended.  

 Consolidation of learning can be supported through retrieval practice and tasks 

built into the lesson cycle 

 Develop fluency e.g. with repetition and spaced practice 

 Provide opportunities for re-contextualization of items being taught.  

 Learners have the opportunity to practice material in new contexts- boosting 

ownership of learning for EAL students.  
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 The use of routine is crucial as EAL pupils will especially benefit from a 

predictive format.  

 Responsive teaching (Fletcher-Wood (2018-19)) draws on classroom 

interactions, ‘reading the class’ and then adapting teaching as necessary to 

support. This might be the time where you identify differentiated support 

required for EAL learners.  

 Ensure that we avoid (where possible) ‘overloading working memory’ whilst 

also providing massive exposure and practice through well-modelled material.  

 

Parental Engagement and providing parents with strategies to 

support home learning 

 

For parents of EAL learners, there can be additional challenges to parental 

participation. Evans et al (2016) found that staff can make incorrect assumptions about 

parental interest and, at times, interpret lack of achievement by pupils as lack of 

parental interest. Some parents feel anxious because of their own lower levels of lack 

of formal education (Rodriguez-Brown. 2009). Evans et al (2016) also noted that 

parents of EAL learners, especially those who have low levels of English and/or are 

new to the English school system, face a range of specific barriers including a lack of 

understanding of the English school system and, therefore, difficulties in supporting 

children in things such as homework.  

 

Strategies that we could use to support parents and maximise involvement: 

 

 Provide parents with information about school and expectations around 

homework with many visuals translated into major languages  

 Ensure parents of EAL learners have a voice by helping to establish parent 

networks.  

 Review whether current communications are effective in reaching the parents 

of EAL Learners.  

 Highlight the value of multilingualism: Maintenance of the first language has 

been found to accelerate the process of learning a second language (Cummins, 

2017; Baker, 2001; Dressler & Kamil, 2006). However, both schools and 

parents of learners with EAL might benefit from being reminded of the 

importance of bilingualism or multilingualism, and continuing to use their home 

language. 

 

 

 

 

  



  

12 of 13 

 

The de Ferrers Trust CPD Portal:  

 

On the EAL CPD Portal you will find a range of supporting documents, teaching and 

learning strategies and resources. The Portal will be updated regularly. You will also 

be signposted to a range of further reading and research.  
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01283 372600 

MAToffice@deferrerstrust.com 

www.deferrerstrust.com 

 
Registered address: C/O The de Ferrers Academy 

St. Mary’s Drive, Burton upon Trent 

Staffordshire  DE13 0LL 


